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 : الملخص
الذكاء الا  اللغة الإنجليزية بوصفها لغة أجنبية تجاه انخراط ودمج  الناشئة حول مواقف معلمي  الدراسة الاستطلاعية الأدبيات  العملية  تتناول هذه  صطناعي في 

،2025و  2020عامي   لعمل هذا النوع من الدراسات، جرى تحديد الدراسات المنشورة بين O’Malleyو Arksey التعليمية. واستناداً إلى إطار عمل 
دراسة محكّمة متطابقة مع معايير تضمين الدراسات السابقة في هذه المراجعة الاستطلاعية. كشفت النتائج عن وجود    44ومن ثم فرزها وتحليلها، لينتج عن ذلك  

المهام الإدارية، وتعزيز تفاعل المتعلمين. ومن ناحية   نمط مزدوج: فمن ناحية، يُنظر إلى الذكاء الاصطناعي بوصفه أداةً واعدة لتحسين جودة التدريس، وأتمتة
الأدلة أن المعلمين   أخرى، يعبر المعلمون عن هواجس ترتبط بالتراهة المهنية، واستقرار الوظائف، وإشكاليات أخلاقية تتصل باستخدام هذه التكنولوجيا. وتؤكد

ة في التكيف معها عبر برامج التطوير المهني، والتعاون مع الزملاء، والاستخدام الاستراتيجي ليسوا مجرد متلقين سلبيين للتطورات التقنية، بل يشاركون بفاعلي
ة، واتساق الذكاء الاصطناعي  للذكاء الاصطناعي بما يضمن استمرارية دورهم التربوي. ترتبط المواقف الإيجابية عادةً بتوافر الدعم المؤسسي، وإدراك المزايا المتحقق

التعل الفلسفات  هذه مع  على  الضوء  تسليط  ومن خلال  الاصطناعي.  الذكاء  يثيرها  التي  والمخاوف  بالتحديات  السلبية  المواقف  ترتبط  السائدة، في حين  يمية 
ة في الوقت نفسه ناعي، مؤكدالاتجاهات والفجوات البحثية، تسهم هذه المراجعة في إثراء الفهم العميق للعلاقة المتطورة بين معلمي اللغة الإنجليزية والذكاء الاصط

المهنية ويعزز نزاهتهم    الحاجة الماسّة إلى سياسات تعليمية ومبادرات تدريبية تمكّن المعلمين من توجيه مسار دمج الذكاء الاصطناعي على نحو يحافظ على هويتهم
 .التربوية

الذكاء الاصطناعي، تعليم اللغة الإنجليزية بوصفها لغة أجنبية، مواقف المعلمين، الهوية المهنية الكلمات المفتاحية:

Abstract: 
This scoping review maps the emerging literature on English as a Foreign Language (EFL) teachers’ attitudes toward 
artificial intelligence (AI) integration in education. Guided by Arksey and O’Malley’s framework, studies published 
between 2020 and 2025 were identified, screened, and synthesized, resulting in 44 peer-reviewed articles. The findings 
reveal a dual pattern: teachers generally welcome AI for its potential to enhance instruction, automate administrative tasks, 
and increase learner en-gagement, yet they also voice concerns over professional integrity, job security, and ethical 
challenges. Evidence suggests that teachers are not passive recipients of technological change but actively adapt through 
professional development, peer collabo-ration, and strategic use of AI to sustain pedagogical authority. Positive perceptions 
are linked to institutional support, recogni-tion of benefits, and alignment with existing teaching philosophies, while 
negative perceptions often arise from unresolved challenges and risks. By surfacing these dynamics and gaps, the review 
provides a nuanced understanding of the evolving rela-tionship between EFL educators and AI, highlighting the need for 
policies and training that empower teachers to shape integra-tion in ways that safeguard professional identity and 
pedagogical integrity. 
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ling teachers to renegotiate their roles in an evolving educa-
tional landscape.

pedagogical and professional transformations6. While prior 

by factors such as perceived usefulness, digital literacy, in-

7. A comprehensive syn-
thesis is therefore needed, one that connects these insights to 

the evolving role of teachers in an AI-mediated educational 
landscape.

This scoping review responds to that need by mapping the 
literature on EFL teachers’ attitudes, acceptance, and will-
ingness to integrate AI technologies into their pedagogical 

because English teachers working in foreign-language envi-
ronments often operate under pedagogical demands, policy 

adapt their professional roles. Accordingly, this review places 
special emphasis on how EFL teachers’ attitudes intersect with 

in the AI era. Framed through a teacher-centered perspective 
informed by sociocultural theories of professional learning8, 
the review argues that AI adoption is not merely a technical 

evolving identities.

-

gaps, and underrepresented regions. In doing so, it not only 
contributes to the growing body of literature on AI in educa-

-

AI. Building on these considerations, the present review pur-
sues the following four primary objectives:

attitudes toward AI tools.

6- Nur Sakinah Zulkarnain and Melor Md Yunus, “Primary Teachers’ Per-

International Jour-
nal of Academic Research in Progressive Education and Development 12, no. 
2 (2023), https://doi.org/10.6007/IJARPED/v12-i2/17119.
7-  

International Journal of Aca-
demic Research in Progressive Education and Development 13, no. 3 (2024): 
3464–3480, https://doi.org/10.6007/IJARPED/v13-i3/22863.
8

-
Teaching and Teacher Education 21, no. 8 (2005): 899–916, https://

doi.org/10.1016/j.tate.2005.06.003.

is profoundly reshaping English Language Teaching (ELT), 

teachers’ roles and professional identities. As AI-powered 
tools such as automated writing evaluators, adaptive learn-
ing platforms, and conversational agents become increasingly 

and sometimes contradictory responses. These technologies 
-

velopment, feedback provision, and assessment. At the same 

teachers’ traditional responsibilities and authority. This over-
-

1

Building on this duality, contemporary ELT discussions fur-
-

ence of AI in the classroom. Many educators view AI tools as 
2, while others 

-

-
ers continue to perform essential functions, such as applying 

ethical guidance, that AI tools cannot replicate3. This ongoing 
negotiation underscores the evolving balance between human 
and machine contributions in ELT.

-
ogy between technological determinism and teacher agency4. 
While the former assumes technology inevitably shapes prac-

-
5.In

-

1- Umaya Farooq, Sajad Ahmad Malik, and Altaf Shah Syed, “Revolution-

ShodhKosh Journal of Vi-
sual and Performing Arts 5, no. 3 (2024): 789–794, https://doi.org/10.29121/
shodhkosh.v5.i3.2024.3239

International Journal of Educational Technology in Higher 
Education 20 (2023): 56, https://doi.org/10.1186/s412391-00426-023-.; Sirin 

In-
-

ing 14, no. 1 (2024): 1–21, https://doi.org/10.4018/IJCALLT.361235.
2
3
4- Neil Selwyn, “The Future of AI and Education: Some Cautionary

European Journal of Education 57, no. 4 (2022): 620–631, https://
doi.org/10.1111/ejed.12532.; Peggy Ertmer and Anne T. Ottenbreit-Leftwich, 

Journal of Research on Technology in Education 42, no. 3 
(2010): 255–284, https://doi.org/10.1080/15391523.2010.10782551
5  
An Overview of Issues in the Literature and Implications for Teacher Educa-

Cambridge Journal of Education 39, no. 2 (2009): 175–189, https://doi.
org/10.1080/03057640902902252.; Sanne F. Akkerman and Paulien C. Mei-

Teaching 
and Teacher Education 27, no. 2 (2011): 308–319, https://doi.org/10.1016/j.
tate.2010.08.013.
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15 reported 
-
-

lowing an eight-week intervention using ChatGPT.

Despite its advantages, AI integration in education raises sev-

could hinder the large-scale adoption of AI in educational 
settings. A key concern relates to data and algorithmic bias, 
as Yin et al.16 note that uneven or unrepresentative datasets 

groups of learners. Celik et al.17 add that technical limitations, 

-

support18. Even in better-resourced environments, these chal-

educators, compounded by increased screen time and the re-
lentless pace of technological change19.

-
ple with practical ethical issues arising from both their own 

-

generating essays and completing assignments, raising alarms 
-

cal thinking skills20. Alawneh et al.21and Al-Zahrani22

how issues of ethical transparency and equitable access inter-

AI.

15
Journal 

of Education and Human Sciences, no. 34 (2024): 226–240, https://doi.
.

16- Zhipeng Yin, Sribala Vidyadhari Chinta, Zichong Wang, Matthew Gon-
-

arXiv (2024), https://doi.org/10.48550/
arXiv.2407.18745.
17- 

-
TechTrends 66 (2022): 616–630, https://doi.

org/10.1007/s11528-022-00715-y.
18- -

Jurnal Pendidikan Indonesia Gemilang 4, no. 2 (2024): 
211–232, https://doi.org/10.53889/jpig.v4i2.458.
19- 

-
 6, no. 5 

(2024): 32–50, .
20- 

arX-
iv (2024), https://doi.org/10.48550/arXiv.2404.03486.
21
Salman, Shadia Issa Jeries Makhlouf, Kamal Makhamreh, and Muawiyah 
Saleh Alawneh. “Ethical Considerations in the Use of AI in Primary Education: 

2024 International Conference on Knowl-
, 1–6. Chikkaballa-

pur, India, 2024. https://doi.org/10.1109/ICKECS61492.2024.10616986. 
22- Abdulrahman M. Al-Zahrani, “Unveiling the Shadows: Beyond the

Heliyon 10, no. 9 (2024): e30696, https://doi.
org/10.1016/j.heliyon.2024.e30696.

-

and pedagogical role.

policy recommendations.

Aligned with these objectives, the review seeks to address the 

-

-

-
grating AI technologies into teaching and learning processes. 
Teachers use these applications to support lesson planning, 
prepare teaching materials, and grade assignments9. These 

teachers’ adaptive practices10. In addition, teachers employ 

11. For learn-

12. Consequently, the adop-
-

ing13. In particular, ChatGPT has emerged as a central tool in 
14. In fact, both

that AI can positively contribute to the development of lan-
9- -

; Sawangwan, “ChatGPT vs. 

10- 
 15, 

no. 2 (2025): 403–413, https://doi.org/10.17507/tpls.1502.10.
11-  

-
load Perception in Educational Resource Recommendation Supported by Ar-

Environments 12 (2025): 20, https://doi.org/10.1186/s40561-025-00373-6.
12
13 -

IEEE Transactions 
17 (2024): 653–663, https://doi.org/10.1109/

TLT.2023.3322128.
14-  Ali Derakhshan and Farhad Ghiasvand, “Is ChatGPT an Evil or an Angel

International Journal of Ap-
34 (2024): 1246–1264, https://doi.org/10.1111/ijal.12561; 

the Potential of ChatGPT for Foreign Language Education at the University 
Frontiers in Psychology 15 (2024): 1269319, https://doi.org/10.3389/

fpsyg.2024.1269319.
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ing that teachers are more likely to adopt AI when these fac-
33 further 

supports these patterns, drawing on survey data from 466 
vocational high school teachers in Indonesia and employing 
TAM and Structural Equation Modeling. The authors found 
that perceived usefulness, ease of use, and ease of learning 

-
-

-
cluding technical limitations, data privacy concerns, and the 
need for ongoing teacher training. Echoing earlier research, 

-
tive long-term implementation.

-
-

nition of teachers’ sense of identity and professional agency. 
-

logical implications.

AI

-

-
-

cially in enhancing writing, speaking, and feedback practices. 

its impact on learner outcomes. Yet, far fewer reviews have 

roles, identities, and emotional landscapes of teachers. The 
pace and scope of AI integration demand new forms of teacher 

-
ing teacher perspectives, this review addresses an urgent need 

Zulkarnain and Yunus34
ESL teachers’ perceptions of AI, with a particular focus on 

International Journal of Educational 
Technology in Higher Education 20 (2023): 49, https://doi.org/10.1186/
s41239-023-00420-7.; 

-

 5, no. 2 (2024): 399–420, https://doi.org/10.52911/
itall.1532218. 
33

Cogent Education 12, no. 1 
(2025), https://doi.org/10.1080/233118X.2024.2448066.
34- 

concerns, teachers’ attitudes toward such tools or technolo-

-
fessional relevance and fear that AI may replace human-cen-

23
assume more responsibility for content delivery and feedback, 
the teacher’s traditional role as a primary knowledge source 
is shifting toward that of a facilitator or learning guide. Al-

more learner-centered approaches, it poses challenges for 
educators with limited digital literacy24. At the same time, 

25.

situation, research shows that teachers’ views on AI are often 
-

26 

-
fect teachers’ readiness to adopt AI tools.

Wu27and Zhou et al.28 underscore that AI adoption often ne-
cessitates continuous professional development to keep pace 

29 
-

30
-

usefulness and the intention to adopt them. Gao et al.31 also 

-
dence. They additionally found that although personality traits 

ease of use.

Studies drawing on the Technology Acceptance Model (TAM) 

32, indicat-

23- -
Journal 

 11, no. 3 (2023): 
593–605, https://doi.org/10.22190/JTESAP230529046G. 
24  Chong Liu and Yun Xu, “A Visual Analysis of the Research Liter-

Frontiers in Education 10 
(2025): 1–14, https://doi.org/10.3389/feduc.2025.1597121.
25  Sawangwan, “ChatGPT vs. Teacher Roles in Developing EFL 

26- 
In-

ternational Journal of Research and Innovation in Social Science 9, no. 3 
(2025): 3192–3208, https://doi.org/10.47772/IJRISS.2025.903SEDU0240.
27- Runqiu

Journal of Education, Humanities and 
Social Sciences 45 (2024): 19–23, https://doi.org/10.54097/7821c148.
28
29
30- 

-
Educational Studies 52, no. 3 (2026): 344-

363, https://doi.org/10.1080/03055698.2025.2483831.
31
32- -

-
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generally positive attitudes toward digital integration, with ac-
ceptance shaped by factors such as digital literacy, computer 

-

-
39

emotional and psychological impacts of AI use in EFL higher 
education. Unlike reviews focused primarily on skill develop-

-

-
-

Selvam and Zakaria 40 -
gogical implications of AI tools in English language teach-

primary thematic domains: learning and skill development, 
teacher and professional development, technological integra-

-

classroom implementation. Although teacher perspectives 
were addressed under the theme of professional development, 

how teachers emotionally respond to these shifts, highlighting 

professional identity, role changes, and the realities of class-
room practice.

In addition, Alhusaiyan41

trace advancements and challenges in AI-supported language 
-

ined how AI tools interact with core educational components 
Creative Education 14 (2023): 2021–2036, https://doi.org/10.4236/

ce.2023.1410129.
39- -

-
Heliyon 10, no. 

10 (2024): e31053, https://doi.org/10.1016/j.heliyon.2024.e31053.
40- 

41- 

Studies 5, no. 1 (2025): 1–16, https://doi.org/10.1108/SJLS-07-2024-0039.

challenges. The review indicated that teachers generally per-

classroom management issues, teacher burnout, and ethical 
concerns.

Similarly, Alshumaimeri and Alshememry35conducted a sys-
-

pedagogical design, and teacher roles. Their review highlight-

-
dominantly toward a skill-based focus. That is, they focused 

-

The authors also noted a lack of classroom-based research and 
raised ethical concerns, such as data privacy and the potential 

-
tions into how AI is integrated into classroom practice.

Sharadgah and Sa’di36
AI in ELT published between 2015 and 2021. Their analy-

speech recognition, intelligent feedback, writing, speaking, 
and assessment. It highlighted AI’s capacity to enhance lan-

-

-
ability, or evolving pedagogical roles. The authors also raised 

-
plications of AI integration.

Complementing these, other recent reviews provide sharper 
-

37

from an initial pool of 284 published between 2019 and 2023. 

the challenge of selecting appropriate tools amid rapid techno-

classroom implementation.

Sim and Ismail38 -
35- 

36- 

Journal of Informa-
tion Technology Education: Research 21 (2022): 337–377, https://doi.
org/10.28945/4999. 
37- -

Asian 
Journal of Social Science and Management Studies 11, no. 2 (2024): 22–
31, https://doi.org/10.20448/ajssms.v11i2.5576.
38- 
and Learning English: Delving into English Language Teachers’ Perspec-
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sources. Whelan et al.44
Medline tools as valuable supplements to traditional searches, 

-
ing traditional platforms, Google Scholar, Semantic Scholar, 
Scopus, and Web of Science, alongside AI-enhanced tools 
such as Scispace, Elicit, Scite, and Consensus. The process 

-

review conventions.

-

-

-

-

-

44- Jane Whelan, Mohammad Ghoniem, Nicolas Médoc, Mike Apicella, 
and Ekkehard Beck, “Applying a Novel Approach to Scoping Review In-

-
BMC Medical Research Methodology 21 (2021): 183, https://doi.

org/10.1186/s12874-021-01367- .

-
nologies enhance key learning outcomes, particularly writing 

the review also highlighted enduring challenges in cultivat-
ing dialogic competence and authentic communication, em-

of classroom-based empirical research and called for further 
inquiry into how both learners and teachers engage with AI 

-
-

-

underdeveloped in its treatment of teachers, especially with 
regard to their perceptions, evolving professional roles, and 
emotional responses

This review followed Arksey and O’Malley’s42
-

the search focus, inclusion criteria, and ensure alignment with 

Table 1. The Stages of Conducting the Review Guided by 
Arksey and O’Malley’s Framework

Stage Description

2. Identifying Relevant Studies Search for relevant literature across multiple databases and sources, in-
cluding grey literature.

3. Study Selection -
ies.

4. Charting the Data

Results clearly.

To comprehensively map the literature on EFL teachers’ at-
titudes and perceptions toward AI integration, a hybrid search 
model was adopted, combining traditional academic databases 

academic research lies in their ability to enhance search preci-
sion and provide analytical insights when used appropriate-
ly43. These tools are now widely recommended by research-
42 -

International Journal of Social Research Methodol-
ogy 8, no. 1 (2005): 19–32, https://doi.org/10.1080/1364557032000119616.
43  Francisco Bolaños, Angelo Salatino, Francesco Osborne, and Enrico 

 57 (2024): 259, https://doi.
org/10.1007/s10462-024-10902-3

BMJ Open 13 (2023): e072254, https://doi.
org/10.1136/bmjopen-2023-072254.

Each platform was searched independently. Results were re-
-

vance and coverage. AI platforms were particularly useful in 
identifying interconnections, emerging patterns, and research 

used for the search:

-
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48 were also represented.

ly positive attitudes, shaped by perceptions of AI’s potential, 
ease of use, and pedagogical value.

drawing together the major themes that emerged across the 

overview of these themes, subthemes, and their interconnec-
tions, after which the analysis proceeds according to the four 

teachers’ attitudes toward the integration of AI into ELT, the re-
49Across 

gent Education 12, no. 1 (2025): 2472462, https://doi.org/10.1080/233118
6X.2025.2472462.
48- 
Foreign Language Teachers’ Acceptance of ChatGPT in English Language 

Education and 
Information Technologies 29 (2024): 19813–19834, https://doi.org/10.1007/
s10639-024-12660-9.
49- Allehyani and Algamdi, “Digital Competences: Early Childhood Teach-

International Journal of Research in Teacher Education 14, 
no. 3 (2023): 183–193, https://doi.org/10.29329/ijrte.2023.598.12.; Fer-

Transformar4, no. 2 (2023): 
66–77, /93.; 
Olena Chukhno, “Teachers and Learners’ Perspectives on the Use of Gen-

Modern Information Technolo-
gies and Innovation Methodologies of Education in Professional Training: 
Methodology, Theory, Experience, Problems 73 (2024): 53–60, https://doi.
org/10.31652/2412-1142-2024-73-53-60

.

lowing criteria:

or attitudes toward AI.

cation.

teacher views.

rent AI developments in language teaching.

was diverse, with the majority conducted in Asia (notably In-
donesia, Iran, Saudi Arabia, China, and Malaysia), followed 

ticipants ranging from small-scale interview cohorts (3–20 
teachers) to large-scale surveys of up to 543 teachers45, which 

teachers46, although this group remains underrepresented.

early childhood or vocational EFL settings. Methodologically, 
qualitative research designs predominated, particularly semi-

47 and quanti-
45
Competences: Early Childhood Teachers’ Beliefs and Perceptions of Chat-

Inter-
 22, no. 11 

(2023): 343–363, https://doi.org/10.26803/ijlter.22.11.18.
46- 

Computers and Educa-
 6 (2024): 100201, https://doi.org/10.1016/j.

caeai.2024.100201.
47- 

Co-
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in lesson design59 60. 
Such patterns echo earlier conclusions by Zulkarnain and Yu-
nus61 and Mulyani et al.62
workload reduction as key drivers of teacher acceptance.

63. This
trend aligns with Sim and Ismail64, Zhang et al.65, Tekin66, 
and Gao et al.67

-
titudes toward technology integration. Yet, this openness is 
tempered by uncertainty, particularly regarding ethical and 
pedagogical concerns such as cheating, plagiarism, and con-
tent authenticity68, as well as broader concerns related to aca-
demic integrity and the reliability of AI-generated content69. 
Sharadgah and Sa’di70 and Alhusaiyan71
ethical risks, de-skilling concerns, and the essential need to 
preserve teacher-led intervention. Teachers also voiced con-
cerns about AI’s impact on learners’ critical thinking and 
research skills72, the overuse of AI by learners with limited 
59- -

-
Complutense Journal of English Studies 32 (2024): e97261, https://doi.

org/10.5209/cjes.97261.
60- 

-
Education and Information Technologies 27 (2022): 9357–

9384, https://doi.org/10.1007/s10639-022-11001-y.
61- 
62- -

63- -
-

“Transforming EFL Lesson Planning with ‘To Teach AI’: Insights from Teach-

-

 12, no. 2 (2024), https://doi.org/10.24256/ideas.
v12i2.5441
of Generative AI on Initial Language Teacher Education: The Perceptions of 

 122 (2024): 103290, https://doi.org/10.1016/j.
.; Adriadi Novawan, Osamu Ikeda, and  Stuart Antho-

ny Walker ,“The New Face of Technology-Enhanced Language Learning 

Journal of English Academic and Professional Communica-
tion 10, no. 1 (2024): 1–18,  https://doi.org/10.25047/jeapco.v10i1.4565
64- 
65- Zhang et al.,

66- 

67- Gao et al.,

68- -
na, Olena Zhyhadlo, and Olha Dunaievska, “ChatGPT in Foreign Language 

Informa-
 102, no. 4 (2024): 176–191, https://doi.

org/10.33407/itlt.v102i4.5716.
69- Chukhno, “Teachers and Learners’ Perspectives on the Use of Generative

-

“Formation of Ethical Competences for AI Use in English Foreign Language 
Qubahan Academic Journal 4, no. 4 (2024): 191–205, https://doi.

org/10.48161/qaj.v4n4a1256.
70- 

71- -

72- 
Saudi Teachers’ Attitudes toward the Use of ChatGPT in English Language 

-
GPT and other AI tools in enhancing learners’ L2 learning 

50. Abbasi et al.51,
52 53 likewise associated the 

-
tion, and other positive learning outcomes. These tools also 

-
ases54 -
tion55
and Alshememry56
writing, speaking, and feedback practices.

Attitudes, however, are shaped not only by perceived bene-

-
load57, time savings in grading, lesson planning, and resource 
creation58, as well as increased collaboration and creativity 
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Unlike earlier reviews that focused primarily on technical 
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identity-related implications (RQ1–RQ3), it becomes clear 
that several important gaps remain in the literature, limiting 
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